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Antiques Road Show:
What Are These Ideas Worth Now?
BY PATRICIA GALLANT

I

brake for antique shops. In fact, if I bypass one, I immediately find the first opportunity to turn my car
around. Then I browse tirelessly through dusty books, yellowed magazines, bric-a-brac, and farmhouse
furniture. Rummaging through the most eclectic hodgepodge of stuff in search of unnamed, obscure
treasures enthralls me.

Why? Because I anticipate that something will stir memories: a bowl like the one in my grandmother's
kitchen, a magazine published the year I was born, a basal reader from the 1950s, a piece of glassware for my
cobalt collection, or a favorite 45 rpm record.
I mull over obsolete objects and marvel, "They
fLEASE RETURN TO:
sure don't make them like this any more!" or
SPRING
SYBIL f.t!lCHENER
1967
"We've come a long ways since then!" or "Those
M
were wonderful times."
This fascination for vintage things may be why
I was awestruck when I received an original
copy of the premier issue of the Michigan
Reading Journal. I immediately felt a sense of
history and reverence for what it represents: a
milestone in the MRA's history and the work
of caring and competent teachers from the
journal's earliest days. Although we cannot
place the actual 1967 journal in your hands,
we replicated it for you so that you can join
me as I browse through its pages. The cover is
reproduced at right, and the insdie pages after
page 16.
I noticed the date in the upper right corner
first-Spring, 1967. It brought me momentarily
into my context-small town high school,
Vietnam, Civil Rights, Beatles. Then, I marveled, "Everything about it is so much smaller!"
Made from standard 8.5" X 11" paper folded
and stapled, its pages are half the physical
size of our current journal. The cover boasts
The Michigan Reading Journal in bold, black
block letters. The noble MRA logo in the upper
left is a simpler version of our current logo
and is the only graphic on any of its black and
white pages. A faded stamp on the cover says,
"Please return to Sybil Michener." Curiously,
I skimmed its pages and learned that she
was the MRA secretary in 1967. The return
address, Marygrove College in Detroit, reflects
the workplace of its first editor Charles Sherwood.
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The first page lists four names on their editorial
advisory board, in contrast to our list of 30-plus
names. The table of contents reveals that its 20
pages, although less than one quarter the average
size of our current issues, contain some of the same
components: a letter from the editor, a greeting
from the president, and professional articles. Their
section "News from the Councils" now appears
regularly in our "News and Views about Reading"
publication.
Smaller? Yes. Inferior? No. The Michigan Reading
Journal's first-rate quality began with this first
publication. When I scanned the table of contents,
one article titled "Some Issues in the Teaching of
Reading" caught my eye. I wondered what issues
were of concern to teachers nearly 40 years ago and
what the varied perspectives on those issues might
be. Is it true that the same issues ebb and flow
over time? (Hammond, 2005) I skimmed two of the
shorter articles first to satisfy my initial curiosity.
The article "What About the Non-reader in the
Classroom?" grabbed my attention. Non-readers
and struggling readers remain a prime concern for
teachers. What did this reading professional suggest?
Surprisingly, the author did not offer instructional
strategies for struggling readers. Instead, he
addressed the humanistic side of teaching. He noted
that, in addition to being skillful, teachers need to
(1) believe that the non-reader has a right to be in
the classroom; (2) help the child to realize that he
is a worthwhile person; (3) include him respectfully
in discussions, (4) help him to discover his own best
abilities; (5) include him in planning; (6) provide him
with material at his own level; (7) treat him with
dignity, and (8) show him that it is important to
develop good manners (p.14). I have seen no recent
recommendations that include number 8! Have you?
In "Project Think" a teacher describes her selfdesigned action research. She developed an instructional method to improve student thinking and
motivation--certainly still an issue in today's classrooms. Her students heard and discussed pairs of
word analogies daily and eventually wrote their own.
She details a scientific research design for a preand post-test procedure. When she wrote that she
"dittoed" 50 randomly assigned word pairs, I could
almost smell the fluid and see my purple fingertips!
As I settled into reading the feature article by A.
Sterl Artley, a professor from the University of
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Missouri, I envisioned a distinguished spectacled
gentleman behind a podium, delivering the keynote
address at MRA's 1967 conference. "Some Issues
in the Teaching of Reading" is his summary of that
speech. A quick Internet search (History of Reading
News, 1998) confirmed that Dr. Artley was indeed
a highly regarded expert in the field of reading. In
fact, he once served as president of the International
Reading Association and received the IRA Citation of
Merit in 1980. But that's not all! Are you among the
80 percent of school children who read the Fun with
Dick, Jane and Sally primers in the 1940s-1970s?
A. Sterl Artley was one of three authors who crafted
that vintage curriculum.
I recently read "What's Hot and What's Not for 2006"
in IRA's Reading Today (Cassidy& Cassidy, 2005/
2006), which reports the results of an annual survey
designed to identify current issues in reading. This
report is based on the responses of 25 leading experts
in reading, and teases out what these experts feel
"should be hot" from those that are "hot." I know that
it is a far stretch to compare the issues related to
teaching reading mentioned by a single 1967 expert
with a survey of 25 experts nearly 40 years later, but
I think the lists in the table on page 15 at least offer
a glimpse into the past and present.
When considering these items, first situate Dr.
Artley in an educational era prior to the First Grade
Studies, and during the same year that Chall's
Learning to Read: The Great Debate (1967) spurred
a fury of renewed controversy about "code emphasis"
or "meaning emphasis." Key ideas and research
that highly influence our current thinking about
literacy teaching and learning were not yet born.
For example: emergent literacy, writing process, the
use of predictable, patterned books, miscue analysis,
schema theory, whole language, information technology. The National Reading Panel Report (National
Reading Panel, 2000), No Child Left Behind (US
Department of Education, 2002) and Reading First
(US Department of Education, 2003) legislations, the
standards movement, and high stakes assessment
did not exist. The Michigan Definition of Reading as
an interactive and constructive process would not
happen for nearly 20 years. Instead, "the underlying model of reading in the 1960s was still a pretty
straightforward perceptual process as the simple
view-that comprehension is the product of decoding
and listening comprehension still prevailed." (Pearson, 2002, p. 420)
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Table 1 Comparison of Identified Issues
1967 Issues Identified by Artley

2006 Topics that "Should be Hot"

Reading attitudes and competencies for the
secondary level

Adolescent literacy

- ---

English language learners
Writing
Critical literacy reading
Family literacy
Informational texts
Motivation
Multicultural literature
Preschool literacy instruction
Reading/learning disabilities
Early intervention
Strugding readers, grades 3 & above
Teacher education for reading
Technology
Word meaning/vocabulary
Comprehension

----

Critical reading/Propaganda analysis
-------

- ------

Early Reading
- ---

- ------

----

Machines and devices
----

---Self-help kits
Programmed materials
Initial Teaching Alohabet
Importance and financing of elementary
libraries
Differentiating instruction

----

---------- ---

Issues that get undeserved attention,
according to Artley

2006 Issues that are "hot" but should
not be "hot"

Phonics

Phonics and phonemic awareness
Political/policy influences in reading
High-stakes assessment

--- --

With this in mind, I am struck by two key topics that
appear on the lists from both eras: phonics and early
reading. Dr. Artley and the 25 experts surveyed in
2005 felt that issues around early reading deserved
attention and that phonics received more attention
that it deserved.
Dr. Artley's discussion of early reading took me back
a bit to early literacy perspectives that existed prior
to emergent literacy. He addressed whether reading
can be taught and whether reading should be taught
to children younger than grade 1. In the maturationist tradition, and with distinct readiness language,
he concluded that kindergarten children can learn to
read "in some manner" (p. 6). He hinged his decision
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about whether children should be taught to read
prior to grade 1, however, on a future decision by
reading experts about how reading would be defined.
Citing scientific research studies, he concluded that
reading instruction "in some form" in kindergarten
might work with "those few children that are ready"
but that other children should have readiness activities and reading instruction postponed until the end
of grade 1 or beginning of second grade (p. 7).
Today's issues about reading instruction in kindergarten differ markedly. No longer is whether to teach
reading the major issue. In fact, a recent survey
and longitudinal study of kindergarten teachers in
Vermont and Michigan (Gehsmann, Woodside-Jiron,
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& Gallant, 2005) reveals that today's kindergarten
teachers rarely question whether to teach reading
in kindergarten. Instead, they worry about how to
teach reading. They also worry about whether the
standards and curriculum for kindergarten are
developmentally appropriate, they bemoan that time
for children to play during their school day is marginal, and they cry out for full day programs so that
they have more time to teach reading.
Interestingly, Dr. Artley did not want to belabor the
issue of whether and how to teach phonics and did
not take a stand. Instead, he called phonics "one
of the most emotionally tinged (issues), even after
twenty years" and he quickly informed his audience
that "Since the field has been so thoroughly plowed
and harrowed in the past, little today can be gained
by harrowing it again" (p. 12). He thought that the
debate about phonics would be resolved philosophically when the nature of the reading process was
defined as either simple or complex:
Is reading a simple process of translating printed symbols into their spoken
counterparts, with such factors as comprehension, critical and emotional reactions,
albeit important, only an adjunct to the
'real' process of reading, or is reading a
process of creating meaning with word
perception a means to that end? (p. 13)
What would Dr. Artley think if he knew that, even
after Michigan crafted a nationally respected definition of reading as a complex, constructive, meaning-making process, and after 40 years of boundless
international literacy research, debates about how to
teach phonics persist? Would lie also gasp in disbelief
that the teaching of reading has become so heavily
influenced and burdened by political agendas? I
think he would surely repeat his plea, "Let's stop
spinning our wheels over phonics! ... Let's get on to
some of the really big problems that confront us" (p.
13).

What do you think Dr. Artley would select as
a "really big problem that confronts us" today?
I invite you to enjoy his unique voice from
the past as I did. Then, send your thoughts
and opinions for the "Letters to the Editors"
column of the Michigan Reading Journal to
pgallant@umflint.edu.
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